
Page 1 

California Department of Education, July 2020 

Learning Continuity and Attendance Plan Template (2020–21) 
The instructions for completing the Learning Continuity and Attendance Plan is available at 
https://www.cde.ca.gov/re/lc/documents/lrngcntntyatndncpln-instructions.docx. 

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Jill Kinmont Boothe School Randy Cook  Associate Superintendent rcook@inyocoe.org 760-873-3262 ext: 2103 

General Information 
[A description of the impact the COVID-19 pandemic has had on the LEA and its community.] 

The Jill Kinmont Boothe (JKBS) school has been impacted by the COVID-19 pandemic in the following ways: our teaching staff has been 
challenged to provide and develop quality instruction in multiple delivery modes to a wide range of student needs and skill sets. We have one 
teacher, a program coordinator, and an instructional assistant to support an average enrollment of 14 students. However, our grade levels 
span 6-12. The transition to distance learning last March negatively impacted our students’ focus and engagement which resulted in a 
dramatic increase in the percentage of F marks. This is particularly challenging in a community school program where students are placed 
because of an expulsion or SARB referral from other school districts. They typically come to us with credit deficiencies and/or with a history 
of negative school experiences.  Our school community in general experienced a lack of engagement where the responsiveness and 
consistency of communication with key stakeholders became more challenging and regressed. Our staff also reported an increased level of 
student stress and general anxiety.  
As a result, our Learning Continuity and Attendance  Plan (LCP) has responded to meeting these needs by reflecting, assessing, adding, and 
improving the strategies and concerns communicated in the Operations Written Report (OWR) adopted June 11. That report stated that  
because JKBS already utilizes online learning with a program called Odysseyware, the transition to distance learning was “quick and 
efficient.” However, despite these efficiencies, JKBS students and stakeholders quickly disengaged because of the loss of structure, 
accountability, and the face-to-face interaction and support provided in a brick and mortar setting was primary.  
The JKBS LCP has taken into consideration many of the impediments and obstacles cited in the OWR and improved the efficacy of both our 
in-class and distance learning options through the purchase of new online curriculum.  Because of an increase in COVID-19 cases in early 
August 2020, JKBS opened with a 100% distance learning (DL) model.  Throughout the Spring and Summer of 2020 the aforementioned 
stress and anxiety manifested itself in our community in a number of ways. Child abuse, homelessness and unemployment rates increased 
across in Bishop and across Inyo County according to HHS.  In response, JKBS has incorporated SEL into the curriculum,  in addition to the 
introduction of an MTSS process and protocols.  

https://www.cde.ca.gov/re/lc/documents/lrngcntntyatndncpln-instructions.docx
mailto:rcook@inyocoe.org
https://tinyurl.com/yxgvl2cu
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Stakeholder Engagement 
[A description of the efforts made to solicit stakeholder feedback.] 

Because JKBS is a small school setting with an average school enrollment of 14 students, we have the distinct advantage of being able to 
personally engage with and get feedback from all of our stakeholder groups including pupils, families, educators, and both stakeholders with 
and without Internet. Administration and teaching staff are in contact with parents via phone calls every school day. Personally reaching out 
each day has helped to strengthen our relationships with students and their families. However, the majority of our students are Native 
American, many of whom face challenges and impediments to success in school and have had many negative experiences with the public 
school system. So while our small numbers help to improve equity and access issues and facilitate daily direct communication with 
stakeholders, there are many other challenges to engagement including historical trauma, cultural barriers, and negative experiences with 
public education that impede a collaborative process and feedback from some stakeholders.   
Our staff overall has done an exemplary job of persistently working to overcome these barriers. To assist us with these issues, JKBS 
reached out to the Bishop Paiute Tribe for both input and support. Specifically, we have worked collaboratively with tribal leadership including 
members on the Bishop Tribal Council (governing board of the tribe) and the Director of the Bishop Indian Education Center.  
Coincidently, just months before the COVID-19 school closure, we arranged for a visit from Tribal Council leadership and employees of the 
Paiute Tribe Education Center, including the Director, to discuss and seek feedback from them regarding the JKBS program. After this visit, 
JKBS administration, teachers, and staff arranged a visit to some exemplary county community and court schools in Bakersfield. The Inyo 
County Office of Education and JKBS staff invited the Bishop Indian Education Center director and Tribal Council members on this visit and 
solicited their feedback about their impressions of these programs and how we might benefit from the incorporation of some of the programs 
and strategies we observed. In addition, a draft of the LCP was reviewed by the director of the Indian Education Center prior to the adoption 
of the LCP and the suggestions were incorporated into this document. 
After the shutdown and transition to Distance Learning (DL) in March, a consistent increase in disengagement from students and 
stakeholders led JKBS staff to reach out to parents for feedback to improve the current DL implementation model, and seek preferences for 
different DL and face-to-face/hybrid options once school was reopened for the 20-21 school year. Feedback at that point was that many of 
our parents wanted In-Person instruction and struggled with supporting DL in the home. 
On July 28, 2020, a meeting was scheduled to review input and recommendations collected from JKBS parents, students, JKBS teaching 
staff, and administration, in order to refine the draft of a plan for school reopening that incorporated stakeholder input. This meeting also 
processed and developed an outline for COVID-19 mitigation protocols to ensure a safe reopening of school. The MOT Director, JKBS 
teacher, and administration, ICOE Associate Superintendent, and Superintendent attended this Zoom meeting. This plan incorporated 
stakeholder input that JKBS should reopen with the following options: 1) In-Person full day because social distancing standards could be 
maintained with all of the students attending;  2) DL that incorporated simultaneous delivery with as much synchronous integration of the DL 
school day and In-Person model as possible.  
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The ICOE Superintendent informed the ICOE Board of Education at the monthly board meeting held on August 13 of this plan in addition to 
the adoption of the COVID-19 Mitigation Plan. 
On August 13th, a JKBS parent meeting was held and feedback was again solicited to be reviewed and incorporated into the LCP that was 
officially released on August 11. Twelve parents attended.  Preferences for school reopening had not changed at this time.  
All of our stakeholders can converse in English except for one parent who needs a translator. Stakeholders were solicited through email, 
phone calls, text, and the August 13 parent meeting was in-person.  Because of our small numbers, our administration is able to converse 
directly with parents and students about their views/preferences for the reopening and desired options. This input was considered in the 
development of the LCP. 
A survey was given to parents and students that closed on September 1 to receive feedback about how DL was going after two weeks of 
school and preferences, again, for reopening. We received three student and three parent responses. No parents and one student wanted 
the In-Person model and the rest preferred a DL or hybrid model. The biggest concern was if the school was safe to return to and both 
parents and students questioned how many students would take the safety precautions seriously. 
On September 8, 2020, the LCP was presented to the ICOE Board of Education and made available for public comment. The LCP was also 
reviewed by the director of the Indian Education Center. 
Finally, we considered all stakeholder engagement before finalizing the LCP in the following ways: 1) all parent, teacher, pupil and other 
stakeholder input (custodial, secretarial, probation, maintenance and operations, superintendent for example) were processed and 
considered in the development of the LCP;  2) patterns and trends in input were identified; 3) admin/teachers utilized input in the formation of 
the plan. 
 

[A description of the options provided for remote participation in public meetings and public hearings.] 

The Inyo County Office of Education promoted stakeholder engagement through remote participation in the public hearing and local 
governing board meetings in the following ways: 
1. Holding public meetings via teleconferencing via Zoom 
2. Making public meeting accessible telephonically/otherwise electronically to all members of the public seeking to observe and address out 

local legislative body, as consistent with Executive Order N-29-20 (https://www.gov.ca.gov/wp-content/uploads/2020/03/3.17.20-N-29-20-
EO.pdf), published on March 18, 2020. 

[A summary of the feedback provided by specific stakeholder groups.] 

Stakeholder feedback was gathered and analyzed to uncover ideas, trends, and inputs.  The following trends (ideas) emerged from our 
analysis: student engagement had regressed despite synchronous options incorporated into the DL plan and the availability of our teacher 
and aid for support when students were online during the school day. Stakeholder engagement also diminished. Parents were challenged to 
keep their students engaged and to even get them to log in during the school day as many work outside of the home and were unable to 
monitor students’ daily progress. Many expressed feelings that students are essentially having to “teach” themselves and are often getting 
lost or confused. Parents and caregivers struggled to provide the necessary structure at home for a successful DL model and expressed they 

https://www.gov.ca.gov/wp-content/uploads/2020/03/3.17.20-N-29-20-EO.pdf
https://www.gov.ca.gov/wp-content/uploads/2020/03/3.17.20-N-29-20-EO.pdf
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felt unclear on what the specific expectations were for their students in the Spring of 2020. At that time there was a consensus that students 
needed an In-Person instruction if social distancing standards and safety measures could be implemented to ensure student and staff safety. 
Again, a survey was given to parents and students that was closed on September 1 to receive feedback about how DL was currently going 
and preferences, for reopening. We received three student and three parent responses. No parents and one student wanted the In-Person 
model and the rest preferred a DL or hybrid model. The biggest concern was if the school was safe to return to and concerns that many 
students would not take the safety precautions seriously. 

[A description of the aspects of the Learning Continuity and Attendance Plan that were influenced by specific stakeholder input.] 

The stakeholder engagement process influenced the development of the Learning Continuity Plan in these specific ways:  
1. More structure in the DL plan was desired and one parent wanted more flexibility for their students. Consequently, our DL plan was 

structured to provide as much synchronous student interaction between the teacher to students and student-to-student as possible, but a 
hybrid and flexed blended model was also developed. This, among other factors, including learning loss considerations, led us to seek to 
develop an instructional model that was, as much as possible, seamlessly accessible in both environments. To this end, the same 
schedule and routine were incorporated for both models. In addition, a hybrid and blended flex option for DL was proposed. 

2. More integrated SEL and/or SEL coursework in addition to increased counseling options to address the social-emotional well being of our 
students. 

3. Some form of MTSS. 
4. Training parents to access our SIS (Aeries) parent portals allowing weekly access to their students’ grades.  
5. Hands-on guidance to work with each family to teach the process of logging into emails and Zoom (occurred during summer stakeholder 

meeting/registration. 
6. Incorporation of software that seamlessly allows a teacher to see students’ computer screens in real-time for logistical/tech issues and 

academic support.  
7. Office hours on Zoom for students to pop in and get one-on-one support.  
8. Inclusion of DL Blended Learning Model after the survey was collected from parents and students after school had been in session for 

two weeks of instruction. 
9. Google Classroom has been incorporated to post and grade assignments, support synchronous direct instruction and collaboration, 

announcements, and also support asynchronous collaboration between students using Google Docs.  
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Continuity of Learning 
In-Person Instructional Offerings 
[A description of the actions the LEA will take to offer classroom-based instruction whenever possible, particularly for students who have 
experienced significant learning loss due to school closures in the 2019–2020 school year or are at a greater risk of experiencing learning loss 
due to future school closures.] 

JKBS is prepared to offer in-person instruction when possible and is allowable under state and local health orders. The classroom-based 
instructional schedule model will look like this:  
1. On September 15, 2020 JKBS incorporated a Hybrid A/B Rotation Model because we can meet the small group/cohort guidelines. 

Students will be designated into two groups (A & B ) with alternating schedules. Each group will attend two days on campus for in-person 
instruction and participate in at-home learning the remaining three days each week. Group A will attend school in person Mondays and 
Wednesdays, while Group B will attend in person Tuesdays and Thursdays. On days that students are not in class physically, they will 
engage in remote learning at home. Friday schedules will focus on DL synchronous learning, professional development, deep 
cleaning/disinfecting, etc.  

2. On September 29, 2020, JKBS will transition to 100% in-person instruction. 
3. Instructional Plan: Instruction at JKBS has always had a computer-based curriculum component.  With the advent of COVID-19, this 

experience served to expedite transitions between in-person and DL models as we have similar in-class instructional format linkage 
between the two. However, in response to the COVID-19 pandemic, there have been multiple additions and adaptations to the program. 
For example, the former curriculum and assessment system has been completely changed and a new curriculum called Edgenuity has 
been purchased. Social-Emotional Learning also will be introduced and prioritized, as will be an attempt to remove barriers and increase 
access and equity by moving forward to implement an intervention framework using MTSS principles and protocols. 

4. In addition, we will identify students who have experienced learning loss by administering diagnostic assessments at the beginning of the 
school year.  We will use formative assessment and summative assessments to develop an instructional model to address the individual 
needs of students. JKBS is now using the NWEA Map Assessment Suite to assist us in this endeavor. This data will help us determine 
the best implementation of intervention strategies to accelerate learning for students at risk of experiencing learning loss due to the 
impacts of COVID-19.  

5. In addition, the new curriculum has embedded direct instruction (video instruction from a certificated teacher) and formative and 
summative assessments. The assessment data gathered from the NWEA Map program will be imported into a new intervention program 
called MyPath for middle and high school students that offer data-driven differentiated intervention in math and ELA. Designed to meet 
students at their learning level, the age-appropriate instruction in MyPath spans skills and concepts covered in grades 3 through 11 and is 
designed to help students get back on track to Grade Level Equivalency (GED) and mastery of CCSS skills and concepts. Again, JKBS 
will also be introducing SEL instruction and support. Increased counseling and mentoring contact will also occur with the assistance of 
ICOE/North Star counselors, Inyo County Behavioral Health, and Inyo County Probation Rehab Specialist staff who will continue to work 
closely with our students.  

6. Protocols for safety (students and staff): The ICOE and JKBS administration have provided our parents, students, staff and 
community members our health and safety plan that will be in place when the district is eventually allowed to re-open for in-classroom 

https://docs.google.com/document/d/1GBvogGas5qi4M6uuCAAT9JJCb_yx--w2XYzblQeBXfU/edit#bookmark=id.f3n7s1o17h3c
https://docs.google.com/document/d/1GBvogGas5qi4M6uuCAAT9JJCb_yx--w2XYzblQeBXfU/edit?usp=sharing
https://docs.google.com/document/d/1GBvogGas5qi4M6uuCAAT9JJCb_yx--w2XYzblQeBXfU/edit#bookmark=id.5acw2jvbsepk
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instruction at some point during the 2020-2021 school year and to address the health and safety of staff currently on-site. These are 
specific measures communicated so all of our ICOE team members/students/parents have a clear understanding of the safety protocols 
put into place for their protection.  The measures implemented are based upon the California Department of Public Health’s (CDPH) 
document, “COVID-19 Industry Guidance: School and School-based Programs”, and the Governor’s current executive orders. Note 
specific linked topics of the plan below:  

7. Campus access 
8. Hygiene practices 
9. Protective equipment 
10. Physical distancing 
11. Intensified cleaning, sanitation, and ventilation: 
(For more detailed information please refer to ICOE COVID-19 MITIGATION PLAN ) 
 

 
Actions Related to In-Person Instructional Offerings [additional rows and actions may be added as necessary] 
 Description Total Funds  Contributing 
Installation of new water bottle filling stations, touchless faucets, touchless soap dispensers, portable hand 
sanitizers, portable air purifiers, and MERV 13 filters. 

$34,000 N 

Purchase of PPE and electrostatic sprayers, wipes, portable air purifiers, and MERV 13 filters.  ICOE staff 
COVID Health and Safety training. 
 

$4500 N 

Edgenuity Online Digital Libraries Comprehensive 6-12 curriculum. $25,500 Y 

Distance Learning Program 
Continuity of Instruction 
[A description of how the LEA will provide continuity of instruction during the school year to ensure pupils have access to a full curriculum of 
substantially similar quality regardless of the method of delivery, including the LEA’s plan for curriculum and instructional resources that will 
ensure instructional continuity for pupils if a transition between in-person instruction and distance learning is necessary.] 

JKBS  will provide continuity of instruction and learning through the following specific ways:  

1. We will determine that the distance learning curriculum is of substantially similar quality by: utilizing the same assessment system, 
curriculum, and intervention strategies in all delivery models and then compare student engagement and academic performance between 
models using curriculum embedded formative and summative assessments and data from NWEA MAP Growth. 

https://covid19.ca.gov/pdf/guidance-schools.pdf
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.yeeih3wgzcdh
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.f3ntlmip1xm7
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.71h72d4mpxx1
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.oayc60e4iozr
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.87p10j8morvx
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.gfx97fbexiyh
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.gfx97fbexiyh
https://docs.google.com/document/d/1OjbZiFEqKNW63b_qJntEM3YOqSZDkuWUY5AgRrYzsAc/edit#bookmark=id.gfx97fbexiyh
https://docs.google.com/document/d/1GBvogGas5qi4M6uuCAAT9JJCb_yx--w2XYzblQeBXfU/edit#bookmark=id.s5kf3ycmc5h
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2. We will provide access to the full curriculum (of substantially similar quality regardless of method of delivery) by seeking a curriculum that 
can be effectively taught in all delivery modes. JKBS has moved to a new online curriculum called Edgenuity that can be seamlessly 
utilized in both a DL and an In-Person delivery model. This curriculum provides a combination of direct instruction embedded in the online 
computer-based learning to meet the needs of a wide range of grade levels (6-12) and abilities. This will also allow for the simultaneous 
integration and then transition of a student from one model to another.  

3. We will monitor and support student access to a full curriculum of substantially similar quality regardless of delivery method by: closely 
monitoring attendance and engagement; ensuring that there is complete equity in access to quality curriculum coupled with timely 
technology support for all students; seek continuous feedback from students and parents; use data to drive instructional. 

4. Follow a similar daily schedule in all delivery models except for a blended flex delivery and your Hybrid models. Common routines and 
schedules will be consistent in both models in-person and our synchronous DL which is used when 100% DL is mandatory. 

5. Google Classroom used in all delivery models. 
6. Designated and Integrated EL: Designated pullout time for EL students and integrated EL strategies are embedded in the new curriculum 

in addition to teacher use of GLAD strategies. 
7. In summary, the following curriculum and instructional resources will be utilized to ensure instructional continuity for pupils when transition 

between in-person instruction and distance learning is necessary: Edgenuity Online Learning, Google Classroom, MyPath Intervention, 
NEWSELA. 

8. We will work with staff to determine expedient instructional transitions should a school be required to change from in-person instruction to 
distance learning, or visa-versa, by: collaborating on and communicating with teacher and administration to ensure smooth a smooth 
process, notifying parents through the Aeries Parent Square and direct phone calls to every family. 

Access to Devices and Connectivity 
[A description of how the LEA will ensure access to devices and connectivity for all pupils to support distance learning.] 

JKBS will ensure access to devices and connectivity for all pupils to support distance learning in the following ways: 
1. First, we ascertained the needs of students by understanding access to devices and connectivity from our families and our teacher by: 

surveying the needs of all students/families through phone calls and email and addressing their needs in a timely manner.  
2. We provided technical support to ensure access to devices and connectivity by: providing both students and parents hands-on-training, 

and if not possible, remote access and screen sharing options to ensure equity in access to reliable connectivity and technology for all 
students and the additional benefit of being able to provide synchronous technical support.  

3. We also made efforts to ensure students and families with unique circumstances had access to devices and connectivity by: providing a 
Chromebook for all students and Hotspots for those who cannot afford or do not have access to the Internet. 

4. We used a variety of methods to reach students and families who were unable to access devices and connectivity following the school 
closure in the 2019-2020 school year, such as: because of the success of the aforementioned strategies outlined in this prompt, 100% of 
our students have access to technology and the Internet. 

Pupil Participation and Progress 
[A description of how the LEA will assess pupil progress through live contacts and synchronous instructional minutes, and a description of how 
the LEA will measure participation and time value of pupil work.] 

https://docs.google.com/document/d/1QICncC68jSk-8-JkfxiozmJ37pL1GRrA/edit#bookmark=id.eevp5u202xrm
https://docs.google.com/document/d/1GBvogGas5qi4M6uuCAAT9JJCb_yx--w2XYzblQeBXfU/edit?usp=sharing
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JKBS will track and monitor student progress through both live contacts and both synchronous/asynchronous instructional minutes. Every 
school day starts with a live check-in via Zoom/Google Meets. There is also a mid-day and end-of-day live check-in through Zoom/Google 
Meets. JKBS has software to provide teacher access to a student’s screen so they can deliver live synchronous support for students and for 
accountability purposes also. The Edgenuity LMS provides individual and schoolwide progress data reports which include time-on-task 
reports for every student and class. Each student has a pacing guide that communicates daily, weekly monthly, and semester learning goals 
and reports their grade and progress in meeting those goals. Students are evaluated on both progress on completing learning goals on a 
daily basis in addition to evaluating the quality of work and performance on formative and summative assessments. 
Instructional time for distance learning is calculated based on the time value of synchronous and/or asynchronous assignments made and 
certified by a certificated employee.   
1. We calibrated these instructional times by: reviewing the amount of time all students have logged into the Edgenuity system and what 
progress students have made on their learning goals/pacing guide. Over time this can be calibrated individually for students and schoolwide. 
The attendance data for teachers (and families) is available at any time. Asynchronous work time is assessed and calibrated by the teacher 
for each student. 
2. We will keep track of time values of pupil work by:  reviewing the amount of time a student has logged in the Edgenuity system, including 
the amount of time the student had the system open but was idle, which could indicate review time or time spent using the student organizer 
tools. Using date ranges, teachers have a weekly overview of total work completion in addition to a breakdown of time values for individual 
session work which is documented. All other synchronous and asynchronous work is inputted based on the estimated time values 
determined by the teacher. These LMS reports and other curriculum work time values will be converted to “engaged” or “disengaged” entries 
in the grade book. Completion of assessments, including diagnostic and formative assessments, are monitored.  
In summary, teachers and staff will measure pupil participation in the following way(s): Per SB 98, daily participation may include but is not 
limited to, evidence of participation in online activities, completion of regular assignments, completion of assessments, and contacts between 
employees of the local educational agency and pupils or parents or guardians. 

Distance Learning Professional Development 
[A description of the professional development and resources that will be provided to staff to support the distance learning program, including 
technological support.] 

In order to support our staff in the implementation of a high-quality distance learning program, JKBS has provided the following professional 
development opportunities and resources, which are based upon the “Professional Learning and Relationships” section in the CDE’s 
Stronger Together: A Guidebook for the Safe Reopening of California's Public Schools 
(https://www.cde.ca.gov/ls/he/hn/documents/strongertogether.pdf).  
1. ICOE Google Classroom Training 
2. 2020-21 Instructional Time and Attendance Accounting Webinar 
3. NWEA Map Growth professional development 
4. CDE SEL Webinar Series professional development 

https://www.cde.ca.gov/ls/he/hn/documents/strongertogether.pdf
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5. Ongoing Edgenuity professional development including four sessions prior to implementation 
6. Zoom training 
7. Various distance learning training/best practices collaboration and training 
Technological support is also given by:  ICOE Tech Team  

Staff Roles and Responsibilities 
[A description of the new roles and responsibilities of affected staff as a result of COVID-19.] 

As a result of COVID-19, JKBS has had to adapt staff roles and responsibilities in the following ways: 
To meet the academic needs of students, we have: increased the expectation level of academic support and responsibilities for our 
instructional assistant who has a college degree. Our teacher has to adapt their instruction to support both in-person, DL, and a hybrid of the 
two that incorporates in-person with synchronous DL.  
To meet the social-emotional needs of students, we have: requested more direct contact and support from probation Rehab Specialists to 
engage students who are regressing in the DL program and/or any indication of regression or disengagement. 
The following changes to employee roles and responsibilities have been made as a result of not being feasible in a remote environment: JKBS 
administration has had to increase direct contact with students and families/caregivers to engage them in the DL program. Increase time 
making phone calls, sending texts through the Remind App, and following up with reported tech issues have negatively impacted the amount 
of time available to attend to other necessary responsibilities and tasks required for program operation.  
Our custodial staff has had to become proficient in developing and implementing COVID-19 mitigation and disinfection protocols that meet 
CDS guidelines. Our administration and teachers have also had to be trained in these same disinfection and safety protocols to provide a safe 
environment for students attending in-person classes. 
JKBS will continue to monitor the impact of changing roles by: continually supporting and growing staff-to-staff and staff-to-students 
relationships and collaboration in an effort to focus on continually finding ways to connect with each other. JKBS will create a feedback loop 
about the experiences of students, staff, and families to inform our ongoing planning and communication which will occur through face-to-face 
communications (with social-distancing/mask standards in place) and other asynchronous ways to process the challenges of COVID-19 in 
productive and helpful ways. 

Supports for Pupils with Unique Needs 
[A description of the additional supports the LEA will provide during distance learning to assist pupils with unique needs, including English 
learners, pupils with exceptional needs served across the full continuum of placements, pupils in foster care, and pupils who are experiencing 
homelessness.] 

We will assess the unique needs of all learners to determine what additional supports are needed by:  the diagnostic testing of all students 
through MAP and curriculum embedded formative and summative assessments. We are also currently evaluating SEL diagnostic 
assessments to measure social, emotional, and academic competencies and provide tools for SEL screening. 



California Department of Education, July 2020 Page 10 

In addition to the above and because a majority of our students are Native American, we received stakeholder input for the LCP from the 
director of the Bishop Indian Education Center. Their input is centered around cultural awareness and culturally responsive and effective 
teaching strategies for engaging Native American students. They have asked that this be addressed under Social and Emotional Well-Being 
and the Continuity of Learning sections. JKBS will be looking for PD and support in addressing these requests. The Bishop Indian Education 
Center has indicated that they can provide assistance with this endeavor. JKBS is also going to reach out the Paiute-Shoshone Indian 
Cultural Center for assistance with  the potential development of PBL modules that incorporate the exploration of local indiginous cultural 
values, customs and traditions. 
Once the needs of each unique learner are determined, we will provide additional supports for each student group below in the following 
ways:  
1. English learners: online curriculum provides the following EL supports: multiple exposures to vocabulary; academic vocabulary 

development; explicit instruction grounded in real-world examples; new concepts are made accessible by multiple-means of 
representation; development and use of Close Reading strategies; incorporation of GLAD strategies into direct instruction (integrated 
ELD). Designated ELD: pull out for explicit phonological, vocab/Academic vocab development, reading skill instruction (fluency, Close 
Reading skills), oral language practice, reading intervention (NEWSELA), SEL modules.  

2. Pupils with exceptional needs served across the full continuum of placements: will be served through close collaboration between the 
Case Manager and the teacher to communicate and achieve a consistent focus of integrating IEP goals; assessing progress and 
monitoring of these goals, and documentation of overall student progress by the IEP team at IEP meetings. Progress monitoring and daily 
interaction will be documented through attendance engagement documentation in the LMS/SIS. 

3. Pupils in foster care: will be provided targeted support through the Inyo County Foster Youth Commission. 
4. Pupils who are experiencing homelessness: will be provided targeted support through the Inyo County Foster Youth Commission, Inyo 

Mono Advocates for Community Action, and Inyo County’s Health and Human Services staff.  
 

Actions Related to the Distance Learning Program [additional rows and actions may be added as necessary] 
Description Total Funds  Contributing 
Purchase of Edgenuity Online Curriculum. See In-Person description above. $ 0. Y 
Edgenuity Professional Development $500 Y 
Hotspots purchase and connectivity with unlimited data $1120 Y 
Provide Chromebooks to all students $0 (already 

purchased) 
Y 

Pupil Learning Loss 
[A description of how the LEA will address pupil learning loss that results from COVID-19 during the 2019–2020 and 2020–21 school years, 
including how the LEA will assess pupils to measure learning status, particularly in the areas of English language arts, English language 
development, and mathematics.] 
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JKBS will rapidly apply universal screening of students for academic risk and then identify student learning loss that resulted from COVID-19 
during the 2019-2020 and 2020-2021 school years. This will be accomplished through NWEA MAP assessments and curriculum embedded 
diagnostic assessments. Prior performance on the SBAC will also be utilized drilling down to claims, targets, and standards. MAP testing will 
occur three times each school year. JKBS curriculum includes ongoing standards-based formative assessments for all subjects, but we will 
prioritize the following content areas because they are the foundation for all higher academic achievement and learning loss in these areas 
will negatively impact progress across the academic spectrum: English language arts, English language development, and mathematics. If 
available, prior EL PAC assessment data will be reviewed. 
Students who are determined to be at-risk for learning loss or have demonstrated academic regression through learning loss will be referred 
to an MTSS team and processed for development and implementation of an intervention plan. This includes students not making adequate 
and timely progress through Tier I instruction. The intervention plan is designed to triage and capture the widest range of academic students 
as possible. 

Pupil Learning Loss Strategies 
[A description of the actions and strategies the LEA will use to address learning loss and accelerate learning progress for pupils, as needed, 
including how these strategies differ for pupils who are English learners; low-income; foster youth; pupils with exceptional needs; and pupils 
experiencing homelessness.] 

JKBS will address learning loss for students and will accelerate learning progress for students  Specific actions and strategies for each 
student group are as follows: 
All of the student groups below will be prioritized for academic risk screening and potential MTSS interventions. Note the potential 
interventions below which is not an exhaustive list: 
1. English learners: MyPath intervention, Learning Loss Coursework, pull out for explicit phonological, vocab/Academic vocab development, 

reading skill instruction (fluency, Close Reading skills), oral language practice, reading intervention (NEWSELA) with a focus on 
measurement of fluency and ongoing measurement with grade-level text to assess progress; SEL modules. 

2. Low-income students: My Path, reading intervention (NEWSLEA), Booster Courses, Learning Loss Courses; MAP driven intervention 
through Edgenuity curriculum, SEL modules. 

3. Foster Youth: same as low-income with ELD intervention for identified EL FY students. 
4. Pupils with exceptional needs: IEP Team will develop learning loss strategies for IEP students if needed. JKBS assessment data will be 

made available to the caseworker/IEP Team to evaluate progress towards learning (progress goals). 
5. All students now (as of September 15, 2020) have in-person learning experiences two days a week through CDPH’s small group 

guidance policy and the directives of the HHS Public Health Officer. 
 
 

Effectiveness of Implemented Pupil Learning Loss Strategies 
[A description of how the effectiveness of the services or supports provided to address learning loss will be measured.] 
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JKBS will measure the effectiveness of services and/or supports provided to address learning loss through all of the intervention 
assessment tools and resources mentioned in prior prompts; in addition, the following metrics will be also be used to assess the 
effectiveness of services and supports: 
1. Grades/GPA 
2. Attendance 
3. Engagement/Social-Emotional status and assessments (SEL). 
4. Academic progress, or lack thereof, will be determined by the aforementioned assessment platforms/metrics and curriculum-based 
performance assessments  (standards-based).  This includes the CAASPP test given every spring. This data drives discussions/reflection of 
the effectiveness of the prescribed intervention program and accompanying modifications. The JKBS team will analyze data on a 
predetermined schedule to review the results of data analysis and discuss how to respond through an MTSS process if supports and 
services are not producing results.  
5. Student, staff, and parent surveys to create a feedback loop about the experiences of students, staff, and families.  
In summary, students identified with learning loss will be continuously monitored and performance/engagement reviewed on a daily basis 
through feedback loops, LMS, grading system, synchronous interaction, formative assessments and all other aforementioned tools and 
resource so school administration and teacher can determine how well students are engaged in their learning, whether the instructional 
supports and accommodations are working, and whether the material is relevant and accessible to the student.  

Actions to Address Pupil Learning Loss [additional rows and actions may be added as necessary] 
Description Total Funds  Contributing 
Purchase of MyPath Intervention curriculum to address Learning Loss. This program identifies existing learning 
gaps in reading and math that will have widened because of Learning Loss. No intervention curriculum existed 
before which allows us to personalize targeted intervention for students who are behind. 

$6000 Y 

NWEA MAP Growth Annual Subscription. NWEA MAP will integrate with the MyPath software to import the 
assessment data that is used to create data-driven individualized learning paths to mitigate learning loss and 
narrow achievement gaps in reading and math. 

$1500 Y 
 

Purchase of Edgenuity Learning Loss and Booster Courses. (addressed in 
In-Person 
Edgenuity 
curriculum 
purchase) 

Y 

Learning Loss Stipends for extra time to train staff with new tools, process data time, and to spend extra 
intervention time with EL, FY, and SED students. 

$3600 Y 
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Mental Health and Social and Emotional Well-Being 
[A description of how the LEA will monitor and support mental health and social and emotional well-being of pupils and staff during the school 
year, including the professional development and resources that will be provided to pupils and staff to address trauma and other impacts of 
COVID-19 on the school community.] 

JKBS will support the mental health and social-emotional well-being of students and staff during the school year.  Professional development 
for staff will include support for Tier 1, Tier 2, and Tier 3 supports. 
For Tier 1 supports, JKBS will provide the following: will engage with students and families using culturally responsive techniques; adopt 
universal screening to identify the social-emotional needs of students; will include information about mental health and wellness resources on 
the district and school websites and in communication with families; for our teacher and administration provide information and ongoing 
scheduling of CDE SEL professional development; ICOE Ed Services training on SEL and Trauma-Informed Practices; adopt SEL curriculum 
to use in the classroom to support the integration of SEL practices on a daily basis; provide training and support for parents to increase 
parent engagement with distance learning; distance learning resources available online through the ICOE Distance Learning website: 
https://learn.inyocoe.org/home; resources for SEL: https://tinyurl.com/y2rp78du; Anthem Early Assistance Program (EAP) resources, online 
events and recordings for ICOE teacher/staff self-care and coping with anxiety, grief, burnout, depression or feeling of being overwhelmed. 
Tier 2 supports include Tier 1 and: small group counseling for students provided by ICOE/North Star counselors, psychologists, Inyo County 
Behavioral Health, and  Rehabilitation Specialists; training to address the role of teachers, administrators, parents, and clinicians in 
addressing mental health supports; look for creative ways to embed supports in the DL classroom for social/emotional prioritization of 
unduplicated students (counselors, Rehabilitation Specialists available for small groups breakout room sessions). 
Tier 3 supports include Tier 1 and Tier 2 supports and the following: outside agency counseling support for students including counseling 
from the Inyo County Behavioral Health Division. Teachers/ staff have access to Anthem EAP counseling/therapy and other mental health 
and emotional well-being services. 
In addition to the above and because a majority of our students are Native American, we received stakeholder input for the LCP from the 
director of the Bishop Indian Education Center. Their input is centered around cultural awareness and culturally responsive and effective 
teaching strategies for engaging Native American students. They have asked that this be addressed under Social and Emotional Well-Being 
and the Continuity of Learning sections. JKBS will be looking for PD and support in addressing these requests. The Bishop Indian Education 
Center has indicated that they can provide assistance with this endeavor. JKBS is also going to reach out the Paiute-Shoshone Indian 
Cultural Center for assistance with  the potential development of PBL modules that incorporate the exploration of local indiginous cultural 
values, customs and traditions. 

Pupil and Family Engagement and Outreach 
[A description of pupil engagement and outreach, including the procedures for tiered re-engagement strategies for pupils who are absent from 
distance learning and how the LEA will provide outreach to pupils and their parents or guardians, including in languages other than English, 

https://learn.inyocoe.org/home
https://tinyurl.com/y2rp78du
https://drive.google.com/file/d/1xehxccazwF6Zk4AyAGeUUyj5hiCRVw2o/view?usp=sharing
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when pupils are not meeting compulsory education requirements, or if the LEA determines the pupil is not engaging in instruction and is at risk 
of learning loss.] 

JKBS will continually monitor and provide feedback to students, parents, and guardians (in languages other than English when necessary) 
regarding both student attendance and engagement status, expectations and requirements.  If compulsory attendance requirements are not 
being met, or there is a lack of engagement that may result in a loss of learning , then tiered engagement strategies will be implemented. 
ICOE translator is available for translation services when needed.  

School Nutrition 
[A description of how the LEA will provide nutritionally adequate meals for all pupils, including those students who are eligible for free or 
reduced-price meals, when pupils are participating in both in-person instruction and distance learning, as applicable.] 

JKBS will continue to provide nutritionally adequate meals for all pupils, including those students who are eligible for free or reduced-price 
meals, for both in-person and distance learning in the following ways: JKBS student meals are provided through a local school district 
(Bishop Unified School District).  Meal service through the district has continued during this time of distance learning and will be delivered to 
our location and also for pickup by parents/caregivers in our school parking lot. A perimeter is established for parents to drive into the parking 
lot to receive meals. Distribution of meals takes place using strict social distancing guidelines. 

Additional Actions to Implement the Learning Continuity Plan [additional rows 
and actions may be added as necessary] 
Section Description Total Funds  Contributing 
Mental Health and Social/Emotional Well-
Being 

Universal SEL screener and administration thereof.       $500 Y 

 
N/A 

ICOE Child Development Division is providing child care through 
their Child Care Connection preschool for staff who are on campus 
and need care for their school-age children. 

$20,000 N 

 
Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students 
Percentage to Increase or Improve Services  Increased Apportionment Based on the Enrollment of Foster Youth, English Learners, and Low-

Income students  

https://docs.google.com/document/d/19bXAQsj3d0lJ_GHVZ1OJtTn9lUnluJFptoPreL2zsmU/edit#bookmark=id.l7r8io7i94hrttps://docs.google.com/document/d/19bXAQsj3d0lJ_GHVZ1OJtTn9lUnluJFptoPreL2zsmU/edit
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.60% $26,778 

Required Descriptions 
[For the actions being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1) 
how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in 
meeting the needs of these students.] 

The purchase of Edgenuity Online 6-12 curriculum was a resource that will be utilized for all students; however, the choice of this curriculum 
was in response to the specific needs of our unduplicated students, particularly in light of the negative impact of COVID-19.  It must be 
recognized that on average, the JKBS socio-economic disadvantaged student demographic is typically 70-80% of our student count. There is 
a direct link between this status and poor literacy. The design of this curriculum presents the greatest opportunity for a one-teacher, self-
contained program to provide both high-quality instruction at grade level for a 6-12 program, yet also provide an ELA and math intervention 
program primarily for our SED, FY, and EL students. Research-based integrated ELD strategies and designated EL curriculum are key 
resources in the new curriculum. The curriculum provides background information and contextualization which is embedded in direct 
instruction and is foundational for these student groups to grasp new concepts. Unduplicated students need specific targeted additional 
instruction to address the foundations of literacy and other deficits. In light of the COVID-19 negative impact on the continuity of learning and 
loss of learning, it also provides the best option for us to seamlessly transition these students between In-Person and DL without an 
interruption in instruction and learning.  

The introduction of NWEA MAP was prompted by the need to garner quality performance data to drive a program that is seeking to target the 
needs of each individual student and provide an expedited personalized path that will lead to improvement and attainment of grade-level 
equivalency in reading, writing. Our unduplicated students represent the broadest cumulative achievement gap in our program and had to 
be considered in the selection of strategies and resources that might narrow this gap. The purchase of the MyPath intervention program also 
was made primarily to meet the needs of our unduplicated students and was selected because of the close integration with NWEA MAP and 
its ability to help us quickly produce an individualized prescriptive intervention program in reading and math. While the program is designed for 
middle and high school students, it covers skills and concepts as low as the third-grade level. This reach of content and skills is needed for our 
unduplicated students; however, the data culled from MAP will be used to address individual academic gaps and deficiencies for all students. 

Our new curriculum also has Learning Loss and Booster Courses. Our unduplicated students are the most at-risk for disengaging and this was 
verified last spring when JKBS went to DL. These student groups literally disconnected from school and we have to recoup the lack of literally 
any learning from March of last the last school year. Learning Loss and Booster courses are designed to expose and remediate students in 
the concepts and skills that were missed so they can successfully transition into the current year curriculum. While this need is much more 
urgent for our unduplicated students, all students experienced regression at varying levels and will benefit from these resources and 
accompanying strategies. The introduction of SEL screening, curriculum and courses was initiated to address the needs of our unduplicated 
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students which, again, are the majority of our students. These students are the most vulnerable of populations who are increasingly 
experiencing more trauma and dislocation. We have increased services and coordinated support for our unduplicated students.  

The strategic use of funds for both our unduplicated and all students will enable us to achieve our goals of implementing state standards 
across the curriculum (Priority 1), increasing student achievement (Priority 4), increasing student engagement and climate (Priority 5,6), and of 
course, serving expelled students (Priority 9) to help them achieve their full academic potential. 

 
[A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage 
required.] 

The targeted strategies outlined in this LCP will translate into proportional gains for our FY, EL, and low socio-economic students on both 
internal assessments and the CAASPP test. We also expect to see proportional improved engagement, grades and attendance in addition to 
improvement on SEL tools and metrics employed to monitor the mental health and social-emotional well being of our students.  
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